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What Do We Know? 

  Quite a bit from the student affairs sector (academic 
preparation, transition to postsecondary education, and 
progress toward degree attainment). 

  Not included in Open Doors 

  Comprise as much as 40% of undergraduates 

  Very heterogeneous group 

  First Gens are far less likely than their peers whose parents 
went to college to participate in study abroad (National 
Survey for Student Engagement) 



More likely to… 

  Come from racial/ethnic minority 
  Low socioeconomic background 
  Speak another language besides English at home 
  Achieve low scores on college entrance 

examinations 
  Enter college without AP credits 
  Have feelings of guilt, alienation, and abandonment 

over going to college 



 
“It is only when we see that mobility involves not just 

gain but loss. . . that we can begin to understand the 
attendant periods of confusion, conflict, isolation, 
and even anguish that first-generation students 
report.” (London, 1989) 



Recurring Characteristics 

  Vocation focused 
  Non-humanities majors 
  Rarely seek high-engagement activities (“just get 

through”) 
  Less likely to take out loans, more likely to have job 

  Lack of persistent guidance or academic system 
knowledge 



First gen does not always equal low 
income 
 
Three often get bundled into one, 
eclipsing unique needs of each 

First 
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What MAY be the Barriers? 

•    Cost 
Non-transferrable financial aid,  low tuition rates, lack of income while 
abroad, unwillingness to take out student loans, tangential costs: application 
fees, passport expenses, student visas, airline tickets, housing deposits, etc. 

 

•  Lack of Information 
 Fear of the unknown, lack of info on the opportunity, unawareness of relevance, 
curricular requirements (perceived and real) 

•  Family Constraints 
 Perceptions of safety, distance, childcare, job considerations, lack of family 
financial contribution, student loss of income 

•  Individual Limitations 
 Students with children, “there are more immediate issues,” mixed bag 

 



 
“It is only when we see that mobility involves not just gain but 

loss. . . that we can begin to understand the attendant periods 
of confusion, conflict, isolation, and even anguish that first-
generation students report.” (London, 1989) 



 
 
SUPPORTING FIRST-GENERATION 
COLLEGE STUDENTS AT THE 
UNIVERSITY OF TEXAS AT AUSTIN 
 
 
 
 

 



Overview 

Our vision is that all UT students who are interested in and 
eligible to study abroad will have the opportunity to do so. 

 

We aim to take small steps to address the needs of this 
population on a campus-wide level. 

  24% of 2012 incoming class reported being first-generation 
college students (neither parent has a four-year degree) 

  Around 20% of our graduates study abroad 

  9% of first-generation college students study abroad (within 6 
years) 



Supporting the Mission of UT Austin 

  Supporting four-year graduation rates 
 UT study abroad participants are more likely to graduate 

and experience a shorter than average time-to-degree than 
non-participants (Hamir, 2011) 

 
  Influencing Retention 

  Empirical research on the UT Austin student population 
demonstrates academically at-risk students stand to benefit 
the most from study abroad 

  Study abroad representative on campus-wide retention 
committee 



Access to Information 

  Reach the freshman class three times.  
  Myths prevail; reach them before they decide against the 

opportunity. 

  Partner with Retention Programs 
  Liaison builds and maintains a relationship through staff trainings  
  Liaison offers tailored study abroad events each semester 
 

Example Initiatives 

  Reception for first-generation college freshmen  
  International Travel 101 

 



Partner Highlight 



Academic Barriers to Participation 

Student Withdrawal from Participation 
  35% of students who withdraw from study abroad cite academic 

reasons 
  22% of students who withdraw from study abroad cite financial 

reasons 

First-gen students often cannot risk taking classes abroad that do 
not fulfill degree requirements.  
 
Example Initiatives 
Study Abroad by Major initiatives – curriculum integration 
My Credit Abroad Database 
 



Curriculum Integration 
Study Abroad Map – History Major 

  Map indicates which specific 
classes to take abroad (per the 
departmental partner) 

  Courses are pre-approved at 
programs listed in brochure 
  Course fit drives program selection 
 

  Integrates a semester abroad into 
a four-year degree plan 



Academic Access  
My Credit Abroad Database 

  Pre-approving courses 
empowers students to select 
courses that advance them 
toward graduation 

  Advisors engage in the 
planning process 



Financial Barriers to Study Abroad 

31.2% of students decided against study abroad to meet college 
expenses (SERU 2011) 
 
  Just-in-time funding v. planning scholarships for first-generation 

college students 

  The “real cost” of study abroad 
 

Example Initiatives 

Scholarship Application Workshops 

Planning Scholarships 



Planning Scholarships  

  Funding for first-generation students to study abroad in the next 2 to 
4 years,  depending on award type 

  Allows time to plan with academic advisor (degree progress) and 
study abroad coordinator (cost, program fit) 

  Specialized events – welcome reception to connect with students 
  Early disbursement options for upfront costs 
  Mentoring - hour-long advising sessions that focus on credit and 

finances 
 

Student Highlight 
  Jessica – kinesiology major, England fall 2013 exchange 
 



Recap - Our Model of Support 

  Strategic partnerships - retention programs 

  Fall reception for all first-generation, first-year students 

  Longer advising sessions 

  Planning scholarships – advanced funding, extra mentoring 

  Parent guide 

  Credit – curriculum integration 

  Reach the freshman class three times, starting with orientation 

  Peer mentoring 

  Remote advising 

  Career  



A SUCCESSFUL MODEL  

Creating Study Abroad Opportunities 
for Low Income, First Generation, and 
Ethnic Minorities at the University of 

Connecticut, USA:  

  

Bidya Ranjeet 
Director, Student Support 
Services 
Dorothea Hast, Assistant 
Director, Office of Global 
Affairs: Study Abroad 



UNIVERSITY OF CONNECTICUT 
 

  
  Public Land-Grant University  
  Research One Institution 
  Top 20 Public University 
  22,301 Undergraduates 
   81% Connecticut Residents 

 

 



UNIVERSITY OF CONNECTICUT 
 STUDY ABROAD STATISTICS 

2011-12 

 950 students studied abroad 
 69% women/31% men 
 65.9% White 
 4.6 Black 
 8.4 Hispanic 
 5.9 Asian 



STEPS TAKEN BY UCONN 

  Study Abroad invests in SSS program: increasing collaboration 
over time. 

  Study Abroad outreach to cultural organizations. 
  University hires Vice Provost for Global Affairs. 
  University hires Vice Provost for Diversity. 



MORE STEPS 
 Study Abroad increases number of faculty-led 

programs, some that include whole cohorts of 
students. 

 

 Study Abroad meets with faculty and deans to 
determine how funds can be raised to support all 
students who want to study abroad, i.e. through 
donor sponsored scholarships within each school 
across campus. 



CURRENT UCONN GOALS 

 Access 
 Fund raising 
 Increase scholarship 
 Alumni Groups 
 New Faculty led study abroad programs 
 SSS as a model 



STUDENT SUPPORT SERVICES AT UCONN 

 Low income/ First generation to college 

 Minority students 

 Academic need 



Personal Barriers: 

 

  Student anxieties/fear of the unknown 

 

  Lack of exposure/role models 

 

  View study abroad program as a luxury 

 

  Family obligations 
  Translators/transportation providers 
  Help in family business 
  Family care givers 

 

BARRIERS TO STUDY ABROAD 



Institutional Barriers: 

 Lack of Culturally Relevant programs 

 Length of Programs, bias for long-term 

 Cost and Finances of targeted programs 

 Advising Practices 

 

BARRIERS TO STUDY ABROAD 



 Exclusive for TRIO students 
 

 Three-week summer program 
 

 University of Liverpool 
 

 Six college credits 
 

 Transatlantic slave trade in Liverpool 
 

 COE Staff Exchange Program 
 
 

CASE STUDY OF A SUCCESSFUL PROGRAM: 



CASE STUDY UCONN SSS STUDY ABROAD PROGRAM 
SELECTED FINDINGS  

 
Advising Practices 

 
Conscious creation of a culture  
within the SSS program that  

values and advocates for study abroad 



  Staff as Resident Directors 
  Students know the Resident 

Director before they go on the trip 
  Families trust Staff  
  Past RD’s personally speak to 

students about the power of the 
program 

CASE STUDY UCONN SSS STUDY ABROAD PROGRAM 
SELECTED FINDINGS  



 “Our SSS advisor was great. She was 
always there for any questions we had. 
Always made sure everyone was 
alright and cared for us in a very 
special way. While she treated us like 
adults she also watched out for all of 
us like a mom would.” 

 

CASE STUDY UCONN SSS STUDY ABROAD PROGRAM 
STUDENT VOICES 



  Marketing 
  Educate students about the 

value of study abroad. 
  Students do not enter college 

expecting to go on Study Abroad 
  Lack family and peer role-models 
  Constant and early marketing 
 

CASE STUDY UCONN SSS STUDY ABROAD PROGRAM 
SELECTED FINDINGS  



CASE STUDY UCONN SSS STUDY ABROAD PROGRAM 
STUDENT VOICES 

 “Most of my inhibitions were 
taken away from simply talking 
to SSS counselors and receiving 
enough information before I 
made the decision. …The 
encouragement from them also 
stimulated my interest and 
desire to study abroad.” 



  Advising as Process 
  Teaching the SSS students how to 

negotiate these complex systems 
  Planning their program of study and 

travel 
  Procuring passports and other travel 

documents 
  Reassure and communicate with family 
 

CASE STUDY UCONN SSS STUDY ABROAD PROGRAM 
SELECTED FINDINGS  



 [My SSS advisor] was beyond 
exceptional in assisting me with my 
passport and visa issues. She drove me to 
New York to the Jamaican consulate. 
She also drove me to New Haven to catch 
the train for New York. Once I 
encountered visa/passport issues, I 
wanted to give up. [My advisor] was very 
encouraging and supporting.” 

 

CASE STUDY UCONN SSS STUDY ABROAD PROGRAM 
STUDENT VOICES 



STUDY ABROAD PROGRAMS: 
WHY THEY MATTER 

 

Study abroad programs increase students’: 

 ▪ Cognitive complexity 

 ▪ Personal maturity 

 ▪ Intellectual engagement 

 ▪ Confidence as global citizens 
 



UCONN 6 YEAR GRADUATION RATES 
2012 
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HOW IFSA-BUTLER IS SERVING 
FIRST-GENERATION COLLEGE 
STUDENTS 
 
 
 
 
 

 



IFSA Butler 

  Targeted outreach (First Gen ToolKit, visuals/
posters) 
 Poster: Making them feel part of the picture 
 Toolkit: for study abroad advisors, campus 

collaborating 
 For Families/Para Familias 
 Scholarship: Addressing financial concerns up front (First 

Gen and Fill the Gap) 



Services 

  Advising 
  Money Matters, Preparing to Study Abroad, Pre-

departure emails 
  Spotlight programs: peer mentors, pre-prof 

workshops, tutoring, practice interviews 
 Pilot program in London 



Services 

  Resume building workshops to help students 
articulate the skills achieved abroad and better 
distinguish them in professional pursuits. 

  Reflection, blogging to outreach potential first gens 
interested in study abroad.  



Blog 



Question and Comments 

  Margaret McCullers mccullersm@austin.utexas.edu 

  Michelle Tolan mtolan@ifsa-butler.org 

  Bidya Ranjeet bidya.ranjeet@uconn.edu  

  Dorothea Hast dorothea.hast@uconn.edu  


